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Abstrak : Kajian terdahulu menunjukkan bahawa bantuan
dan sumber yang diterima oleh guru Sekolah Menengah
Persendirian Cina (SMPC) tidak selaras dengan keperluan
sebenar, menyebabkan guru mengalami tekanan kerja yang
tinggi. Kecerdasan emosi merupakan indikator penting dalam
pengurusan tekanan dan prestasi kerja. Tujuan kajian ini adalah
untuk meneroka hubungan antara kecerdasan emosi guru
SMPC di Malaysia dengan strategi daya tindak berfokuskan
masalah, strategi daya tindak berfokuskan emosi, dan strategi
daya tindak disfungsional. Kajian ini juga bertujuan untuk
menyemak dan menterjemah alat pengukuran kecerdasan emosi
sedia ada ke dalam bahasa Cina agar sesuai digunakan oleh guru
SMPC, termasuklah Skala Strategi Daya Tindak Versi Ringkas
(COPE), Ujian Pemahaman Emosi Berasaskan Situasi (STEU),
dan Ujian Kendiri Kecerdasan Emosi Schutte (SSREI). Kajian
ini menggunakan kaedah tinjauan keratan rentas dengan teknik
pensampelan berkelompok. Guru daripada 34 buah sekolah
dipilih berdasarkan kawasan dan saiz sekolah daripada 63 buah
SMPC, dengan data dikumpulkan daripada 998 orang guru. Hasil
kajian menunjukkan bahawa terdapat hubungan positif antara
kecerdasan emosi guru dengan strategi daya tindak berfokuskan
masalah dan strategi daya tindak berfokuskan emosi, serta
hubungan negatif dengan strategi daya tindak disfungsional.
Selain itu, terdapat perbezaan signifikan berdasarkan jantina
dalam skor kecerdasan emosi, di mana guru perempuan
menunjukkan skor yang lebih tinggi berbanding dengan guru
lelaki. Guru perempuan juga mencatatkan purata yang lebih
tinggi dalam penggunaan strategi daya tindak berfokuskan
masalah. Kajian ini mencadangkan bahawa peningkatan
kemahiran kecerdasan emosi guru dapat membantu mereka
mencapai penyesuaian psikologi yang lebih baik, strategi daya
tindak yang lebih efektif, serta meningkatkan prestasi dalam
pengajaran dan pekerjaan. Kajian ini turut menyarankan agar
kursus berkaitan kecerdasan emosi dimasukkan ke dalam

° New Era University College, Corresponding Author, foobee.keh@newera.edu.my

19 New Era University College
' New Era University College
12 New Era University College
13 New Era University College
4 New Era University College

14-



MR A E VTR (2024.2) 5513 T1-% 29 71
MICSS Journal of Educational Research (2024.2) pg.13-pg.29

Article information

Received: 25/6/2024
Accepted: 25/9/2024
Published: 31/12/2024

Keywords:

Emotional Intelligence,
Problem-focused Coping,
Emotion-focused Coping,
Dysfunctional Coping,
Malaysian Independent Chinese
Secondary School Teachers

program latihan dan pembangunan guru pada masa hadapan
untuk membantu mereka mempelajari strategi daya tindak yang
lebih berkesan, sekali gus mempromosikan kesihatan mental
dan meningkatkan kecekapan pengajaran.

Abstract : Previous research has demonstrated that the
assistance and resources received by Malaysian Independent
Chinese Secondary School (MICSS) teachers do not align with
their actual needs, resulting in high levels of workplace stress.
Emotional intelligence (EI, also known as emotional intelligence
quotient, EQ) is a key indication of stress management and job
performance. The primary objective of the current investigation
is to examine the impact of emotional intelligence (EI) on
problem-focused coping, emotion-focused coping, and
dysfunctional coping strategies among MICSS teachers. The
researchers conducted modifications and translations on the
existing measurement tools, including brief Coping Orientation
for Problems Experienced (COPE), Situational Test of Emotional
Understanding (STEU), and the Schutte Self-Report Emotional
Intelligence Test (SSREI), in both forward and backward
directions. This adaptation aims to ensure the suitability of
these instruments for implementation among MICSS teachers.
The research, using a cross-sectional survey methodology
and cluster sampling techniques based on regions and school
sizes, selected 34 Chinese independent secondary schools out
of 63 in Malaysia, resulting in the collection of data from 998
teachers. Results: The results show that there is a positive
correlation between the emotional intelligence and problem-
focused coping, as well as emotion-focused coping among
MICSS teachers. Additionally, there was a negative correlation
between emotional intelligence and dysfunctional coping.
Gender differences are observed in emotional intelligence (EI),
with female teachers performing better than male teachers in
the EI assessment. Additionally, female teachers also exhibit
better problem-focused coping strategies compared to male
teachers. Besides, the research provides recommendations for
improving teachers’ EI level to facilitate better psychological
adaptation, coping strategies, teaching, and job performance
within educational circumstances. The study also acknowledges
the importance of school policies and administration in
advancing teachers’ EI level. Furthermore, EI interventions
are acknowledged as a beneficial platform for enhancing EI
level among teachers. The research recommends including EI
courses in teachers’ training and development plans in order
to promote mental health and improve teaching efficiency.
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—. #ig

WA, AR MR, RO 4R S, FWHOINE (Emotional
Intelligence or Emotional Intelligence Quotient) , & H a2 2 FERIAF IR M. MayersE A
(1999) FRHIERINE XA BERBIRF NS4 . B S IE e BERITH AT
HRIRET. MORHS 2 H NN, RTHAANE R BB, FOR E R DR,
Bl FEUO RIEFER A PEA, RIFIIAPRK R, KRN NI RERE . 1F
B HEAIERRR, HR S R RO AR S IR SRR RS, MR R T
P C A AR WA A BRSCAE S RE Sy 0 0 P MM 2 T B Rt 11577
AOREEFRIORE ) (Ireland, 2024) .

XTHINT S, BB TAERTEEEE . BURANUER S224, fEiREH
o IRV E RS, BT ASTAEBC A S, Bl ZHER NGB BERK
£, RIFEFAEWZEDIRGEE (Othman, 2019) o LR Q0L 78 i Fk SO 7 1 B2 A 55
N, O e T2 i DA SR 22 it 58 BG4 ) 17 26 el 52 i A7 24D e X TR 7 SR, T
HrR A 2B T SR B 1 R R IR B SR i 2 FE 221 (Ozamiz-Etxebarria et al., 2021) o
ArREATH T RN T S R RS, K B Bh 2T A RO N R BN R Y R S
ik o

(—) #ARE®

TEESRVEIE, HLHE AL 2 CE R TN R, A A T
TIPS REEICAT RIRIEA, IRMARIENgangMISee  (2013) £ R PY AR SC
Jh7 b BT B — T 5 T e B S0 Pl R S SE B B RS FO SR BRI BT IR (InARAS A 2R Y
A AR |, 9T HSEACP . fEBRZ AR T, #UH T
VERURE S T T BEAR T B2 32 BB AE B 2 Mo

MM TAERE S W BN SN, R TN 222 R 45 [ U 4 e = R A7 B34 18 R I
N RETT, RIREZ MU EYH7 380, BEMSZ N7 A B ol R« s = A R B 15 28
WA ECRE, MR b #ow B R E IR GRE) , Uit sl R R B UUHRAE S0
FEPERG, 2R R4 R/E S (Garcia-Arroyo & Osca Segovia, 2019; Kongcharoen et al.,
2019; Nawaz et al., 2024) o [N, ZWHV AT EERTEZUNALOIE R, A5 HRlk
AR KB T TESEENMR. SER. B TR R,

ANV SR ES KL, TEREREA B TR AR ORI, AF TPk ST 55 B RESR
BUCA R EAd R R Y 60, T R 1ERTII/EA  (Abdullah et al., 2010; Austin et al., 2010;
Ciarrochi et al., 2006; Fteiha & Awwad, 2020) . 17251192 R3IE S22 S BOS 285 MBI FIS
PRGN E BN (Mackenzie & Watt, 2012) o LA, #/MABELETRIATETIN, HEHEBA
PR R BRI IS RREE T, RN T LU EEAEM . R Sadovyy S
N (2021) HIRFFEABL, 15K 288 T 2 A 8 AR R IR AN B AR PO AR Ak 2 B 2
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AT R PR AR 1 45 320Kk 5 RO AT Y )7 A AR (Barnova et al., 2024;
Nazari & Atai, 2022; Salkovsky et al., 2015) o Mgy B0 B FEREMSAR IF
AR A Y TR 1 2 PR IESS  IF A E A RGO o SR AT S RSB 3 2 AR
IR AAR AT GBS N M R G5 . Barnovasg A (2024) W5 M0 200k ENR A [0, FF
B P — SR B AT 5 I MR 2B AT R, DMEEBUN T2 M &1E. g5
Mo

JUER R AL AEBREE iy B2 A 0, (H I RA SR 1 A DSR2 SR B A S8 A A 2
VX AT IR /D (Tee et al., 2022) o N 7IHAMXDATFEERT, AOFFORIR b #
U R A7 7R AT SR, T 2 0 1 0 P B S A B A T o IS, AR R AR 17 7
L5 IR SR O AN T o T A5 B TR R IR S B R & B AR, DAEAR AT LAS N A R BUR
WEH AT AEAE,  LARE A 50 220 B B R A G52 o

(=) #AxR =

Lo b TR AR R, SRR TS8R MR RE IR BRI Y 5 2R A2

2. RETERIRG O, HAEHEE R S ARG RIS A AR

3. RFEMERIRG SR AN, A5 =R AR S (I AR s DR SR, 1 2 AR R TR B S,
KIRER NSNS ) AT A AF]?

(=) FARRKIE

IF TSR ok e 0T ) A o L T R ) DAL R S 175 25 T R 2 S I A 2K D RE IR 2 S ik
ZRBA B K R

BFFEABSE — s A [P A e SR 15 TP (B ) AT S 2 o

WEFS R = N TE R Ak rb B A 1 25 PR AR SR e (STEU) BY-FI(EZ [ 30A 2%
7 5o

BIFFEMRREVY = A [ T3 ) Ak o T A DR SRS T 7 s TR R SRS, 1 28 8 i R 2 S
5 R IIREIN R SRS ) BB RIS 4 22 7+

€1
B ey S|
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BRI BENER ENERNIEE

TR 25 ‘ ' [ £ U AT B SR
PR 25 EE RIS SINA
iz G 2
(CPEREE
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—. NE#HF

AP FRIE 25k 5 John Mayer fll Peter Salovey & i 58 J1# X, M Lazarus f{] Folkman
H 3 PR R BT

( — ) John Mayer#Peter Salovey& /& 8 712X

ARG E L M AVA U 2 A B2 0 A, 2 MayersE A (2016)
BT 815 P RE D B S B 2 B SR T o 1R T RE IR Rt S A o Bk 0 ]
M —FIAHITGRE ) (Vanuk et al., 2019) , GFHHFRGES), HI: 1. AN, 2. isHTE
28 3. PARIEL, N4 THEHEEMEEEE S (Kanesan & Fauzan, 2019; Vanuk et al., 2019) .

RIS (Perception) , HfRIEKHRT. PEAGRIRIATR A RIRES . AN H C RIS AR
A BB PR, R RRERIE A . BRSBTS AT O EGSZ B AR
ek BB REF I N RESHERIHI A H CHE S, TR 4IRS SRS

K, REFERBII O PE BN IR SR O 5 25 580

e HE% (Facilitation) (Rt , ABY MAMH thE M eRnal, £ 52508 A br ik s
ERETT o MR IGZR B TR, ML H @ gt T % . flin: SR 4 <
IR S, MR E TN, AR/ NOIET ;T ik A A 25 LR A4
ARSI B2, MR SRR BEEE T U 3, SR T BEERERREE, T AREZ4EN
B KA

FMER AR (Understanding) , 20T & MIBZERUEEST, THEENIZIA
HISRAR, ANBTR 4T ERET G R R S A RESFR MR E A RHR & IR 48 nfer = AR g B
MAFAEARIRIIEZE, B0 MEE 15 48 Fe 1 i A O TR 28 o FHA 1% 28 RE 0 th RETIUIN A
FERFENR LA SR E @ A2, AL AR UL 22 ot TR 25 B 2 Mo

VRS B2 258 (Management) , A FRZ AW TTEZEIRES . BEA BRI
ZEVTTRE T RELE MRS IR REAZ A PR AT T R R o At (TS TS 25 [ BB BN 45 Bl
TEEE e, WEMEH O ARG 2E, A hHBUES KRN R . 9 EHEE &
R EME, BT AFTLOET HOREZE, e T A NS4S, AR B 3R L
K (Kanesan & Fauzan, 2019; Mayer et al., 2016) . A/DRUAFFREI, EREFEY S
T B¢ (Ain et al., 2021; Megias-Robles et al., 2024 ; Kitsios et al., 2022) .

( =) LazarusF1Folkman/E /7 E i IE i

i Lazarus fIFolkman iy g R B RIS, AN AR T 70 B 2 Jo g AT 90 90 -5 TR 0 b
fitr, P 2R U TA] B TR R S SR A T HT o IR 2 A e i B & 4, B AR
RISUE T2 RPGEAE AR B R EARES), ARBEORMATIX ) (Arbag et al,
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2023; Bernard et al., 2020) o HEBACHA BN (FI9FEE) FFHFR ST GRJTF
i) RAEFEEREJTIRE, AL st e E s, R ) @R 5 IR N SR 5518 28 £ R IA
N S

() A8 A TR SR 2 FR A T O SR AR R BRI, HAREIERR X R . 4
ARG IS A LU AR T TR BTS2 N, A RE I AR DRI SR RN, 2 SR IR R) i £ i A
KNS, RN RER BTSN IR o 11 25 A TR 0 12 428 i B e by TR, 2 SR UL 25
FERURI Y SR, B4 £5 ORI G B T 28 A e ) s SR DU IENE 4, MRS T IR, 5P
Sl 4% (Folkman & Lazarus, 1985) .

WHFEAE H, AR AR SR 2 —Fr AR RS, R RS A E RS
10 b, BRI AR 248 R R RS B AT A R R SR I AR BRIP4 5 o S AAE % i
Ry JENMEETSEE S, HLu 2% (Abdullah et al., 2010; Austin et al., 2010;
Ciarrochi et al., 2006) o =1 i 19 A HIE W73 IR 25 BE R & e =2 1Y SR RGN 2L
PRI SR, MR AS H Pkl UL AT UL, 1 R IR N SR 2 A 3 U)K R Y

Carver<g A (1989) MR, 7B ARSI LA 355 26 S REIA B el o 4 IR IS8 E K
K, AMRTCEASZ RIS, ARG A REAL AT 2 i AR T RERY TR M SR , Bilan: A R PRRIAE
fE, (IS a2 s, X R MBS, RO 2 b g AR N

= H\EFE

(—) #FE @

AR FERBUTAC IR, (BT MO S A N TR . BT PR AT 2RO 032 RE DL
My E —RPECER BT ZERY TR, IF ATARE AR B9S2 AT HL

(=) FRIMT&E

NHRBEFEFEA B R HIARNE, W& RS 3E, RX (E 5.
S B R B 1) Resteis OB s24:=1001 AL Al 224 301 2 1,000
N ANRL: 2242300 N) AR 63 Fr Bk PR SOirh 2, JLRE 34 Bk A Ry
BEFRERTR, UL B B R A, ADRBUTEE . F)& S 207 AT, Bk
S B EVE AR XA T AR SRR SR . A TR [ 2023 24 2 8 H o

MiiELouangrath (2017) &, ZE/AZH 200 MEAAREFATIEFRI ST 04 . AT

FrALUCEE 2 998 Z A rh HUMHIBORE, IR AT 58 & B PE A i e MR B AR . 1R 4 2022
FRIGELT, A AZC 4,803 A
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(Z)#HxRIAE

o

AW =R TH . DU =Tk sE T EARE it Tif & Rkl E17. #
¥, A NARRUE (content validation) [FIFE, ARG TURF & 52k PH 7 A9 E R
&M TAEE R AR . TR — s T HA DRI S S D2 EENHE &
F R PEAL AT F 09T 5% T EL 2 A5 RE S 76 %30 Jsz ke T S 7 I 00T (14915 7 AE 0 55 TR Rz SR, o 3
RiEAhmadE A (2022) WIEW, i =2 E XS SNAERENEIEE T D2, 1E)
T 2L RP IR e, T+ 4L K uENE RS EER

Hrp&TREE R 3 (SSRED) Z& M TIF MARVIE AT, ZikfESaloveyHMayerf)
TR B HE R ESE (Gignac et al., 2005) o BFFCIEIITH27% [ AhmadSE A (2022)
Aadapted Schutte Emotional Intelligence Scale (A-SEIS) . HWUIHEER T HESSE
BT B FIEAL, R I RR B TR BN 45 SR 2 1 [ (GRELL) SR A
BRI S IIEBIT /e, eRELA 34 8, 2 N EMERAT, &EmaE0h 170
57, wARGECN 34 41

fai B it Coping Orientation for Problems Experienced (COPE) [A L e, L& =Fp
PRI I AW o TR A p R 7 SR 0 4% =1 (R, FRAS N FD T B S0 H) 5 T2 R
I Sfemg e, ARAME CRBUEM. Bk, BB SCR. EmERNER) , &
G INRE I N SR, S NI E (A B3t &t ROEHFT A PR E &
¥ ) (Garciaetal,2018) . ZigREWIHEIT)E, A 28 .

TR IR (STEU) /2 dMacCannf{|Roberts (2008) #2H, T4 Xt
H O B M. KiIES58IT)E, ZeFEEA150,

m, MRBER5HL
(—) ARSEEANOFRITEDHH

Atssz 54, 32.3% N5, 67.6% it Hrh—AogHAER] ((1%) o Fik
F 20 F 29 B2 A 17.2%, 1530 F 39 % 2[4 37.0%, 1F40 5 49 7 714 26.7%,
T 50 £ 59 BZJAA 14.5%. H 4.6% NS 5EHTE 60 £ K LLE. SHRA T, 2915
KIE 48.8%, MCHSH 48.4%, HADHUE TEIEHREMERS (1.2%) , AT 9 EmAHEA
&/ (0.2%) o WRYESAT, S 5EE/ TIER RN 41 22 45 /Nl 29.6%, 46 %2 50 /N
7 29.4%, 1M 52 22 55 /NI 14.3%. HA/DES S8 TAER DT 40 /N (12.9%) 5%
I 56 /NI (13.8%) o 3 LARIEME. s WSWRRBLAIGE & TAE/ MBS0, 1B
Z5E .
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F1

BRI 2 54 A USSR

%3] AH 7

4 51
o 322 323
h 675 67.6
Fi 1 \
it 8 "

g
20-29 172 17.2
30-39 369 370
40-49 266 o
50-59 145 14.5
60 s LA - 40 "
o 998 100.0

SR IR AR
PN 487 48.8
i 483 48.4
b - 12
. , 2
o o 12
Fi ’ .
it 998 100.0

57 T HERTEL
40 LU 129 o
41-45 295 o
46-50 293 o
51-55 143 o
56 % LA L 138 13.8
o 998 100.0

(Z) ARSE5ENERERINT

RIRRESR, HRSHENRRACEI D B0, BRI R &P,
T AT P RRARR AR X 1 Bon, R2ESSENREG R TP (71.9%)
253 A HEAAE NP IA S RIS (25.4%) , HUORPEIKE (1.9%) , %K
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A 19 4%25%. HA 8 A2 5B MRS P REBIRGILFHI 2% (0.8%) o RiEH 2
SRR SRR B 5 1 T KT T A R LA R 25 0] BESSE N, EE0R ST T
HEXT AT R ZORE =, AR ER BN REAS AR I 1 L HUp M B A2 . R, B2
BRI EACHEE TP, (AEEAREE R R ER L, 58 B 2]

2
2 5 ZAEA-SEISH I E BT KT
FF BERER SelE AN BHL (%)
1 % 160 = L4 F 8 8
2 RIF 140-159 253 25.4
3 =T 115-139 718 71.9
4 S 84-114 19 1.9
5 T 60-83 0 .00
6 fi% 36-59 0 .00
7 EHAL 35 LA 0 .00

(=) BEMRE

FEBATHER ST AT 20, WHoT B (EHISPSSI B fl A M. ~PEIMEM P Ar L,
BEATH ASTEAR E . GeorgeflIMallery (2010) #, WA ES, AR A (EE
fE -2 2] +2 BRI, BOARIE S I3 R R S BT R A A R E A
LA EATETR o XK AT B E AN AL BGE F AR sl AR il AR, iR BoR4EE

(EI. STEURICOPE) HfASMIIE L /NT +2 M1 -2, 3RIR I 4 B HAE T 250 A VU
Wo AN, Bra 2R ERT TP AL ECERRAAEL, Br TSTEUH L 1 S EM A 2z A 42
Tz 5.

3
ZEPF (EI. STEURICR ) B 1ERS E 45 58
HE L= oY & & E¥E =R v ERAEE
El 34 .080 475 133.590 133.000 9.662
STEU 15 -715 611 53.072 55.000 8.890
COPE 28 -.289 1.340 68.318 68.000 9.501
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(M) HIEERSH

WFFEBGR e O P 1 7o L T LA TR R SRS 1 2 A R IR SR K% 2 By BE AT b
SR 2 TR E R R

4 SR, TR I R SR AR R IE AR, 1=.366, p>.05, LLKH
TR 5 440 L SRS 2 DR PR TE ARG, 1=.320, p>.05. AT 5 5k T A o e
2 I B S, r=-.173, p>.05.

#4
15 1 57 1] 5 s DAL W SRS [ 48 B s AT B SRS R AR T E AL W SR e 2 [ B AH
FR== 1B = KIhEE
=] & Rz 3% B & B 5K B & B 5% B
TBR B/REME K REL 1 366 320 -.173
PUEEY Ry oA 000 000 000
B 998 998 998 998

BFFEABREE — A A5 A e SO AR 5 P BB [ (3 2 =

%5 R BB EEES (M=132.587, SD=10.026) LT &M (M=134.061,
SD=9.459) . jXUZEFREAREM t (995) = -2.256, p> .024. WU A/NdH-2.26,
ARG GUFHHE51E, R X o AT A7 A5/ N U

#5
A [ 3 2 o 2T G 175 i o3 ) ¢ e B 4% AR

FHE  REE

TE ANEL (M) (SD) t HHE p Cohen's d{&
F: 322 132.587 10.026 -2.256 995 .024 -2.26
Begis 675 134.061 9.459

WFFEARI = 1 AN [R] 1R Sl k20 ) 1 4 BRI SR S (STEU) 1Y 43 B0y P-4 18 1%
AREER. pWaiREon, EREM LR, 75515 AR P EBOR B %
5, t(547.829) =-1.053,p =.293, WL BBKAL, HEHK 6.
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#6
A B 7 o T A R 1517 e B 1 1) ¢ R B 4

FHE  REE

TE A& (M) (SD) t BHE p Cohen’dfE
FiE 322 52.627 9.883  -1.053  547.829  .293 -1.053
i 675 53.299 8.373

BIEFEARBE DY« AN 0 TR ML SR (TP £ R IR R SR, 1 4 A8 i IR B S, 52K Iy
REIRI N SR ) HOSFI(E 2 [R5 22 5

7
AN TR 730 e o 20 6 LA 7 S s () R0 s I B SRS, 75 4 A s IR B TR, SR T RE AL 7
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